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Introduction 

An overview of research underpinning the Behaviour Offer  
The new Behaviour approach incorporated into the pilot curriculum is designed to draw together the Oasis vision 
and values. It builds from the 3 C's Character, competence and community and incorporates the drivers for inclusion, 
equality, relationships using TIP and ACES supported by the most up to date information and research into 
behaviour, character development and knowledge to ensure we are developing the soft skills.  

The 9 habits have been developed to support the reward system mapped on BROMCOM enhanced by character 
development using the Flourish model and the PD curriculum.  

 

 

 

 

The reading links with the work academies are/ have currently undertaking on Trauma informed 

practice and ACEs.  

Training on a restorative process and applied to support specific children or situations that arise 

within the academies and the classroom will be supported by regulation activities aimed at 

children developing the ability to regulate themselves and spot the emotions and behaviours.  
 

 

 

  

TIP AND ACES GROWTH 
MINDSET

METACOGNITION 
AND LINKS TO 
BEHAVIOUR

FLOURISH

TEAM AROUND 
THE CHILD AND 

SCRIPTING 
CONVERSATIONS

Shares opportunity 
to accelerate 
relational practice, 
decrease 
disproportionate 
punishment and fully 
introduce 
restorative, informed 
and coaching led 
culture. 

Identifying the best 
way to teach 

curriculum and 
healthy 

behaviours, 
differentiating for 

discipline for a fully 
inclusive school. 

Developmental 
approaches to 
behaviour to 

support the TIP 
and relationship 
practice the trust 

would like to adapt  

Research in to the 
effects trauma has 
on the body and 
how individual’s 

carry trauma when 
it is not supported 

effectively 



 
   
 

Behaviour for learning relational approach 
A 'relational approach' is a way of interacting or 
communicating with others that embodies core 
values such as respect, inclusiveness, honesty, 
compassion, cooperation and humility. There are 
a wide range of relational approaches, each of 
which caters to a different situation.  

Key readings have led to the development of the 
relational approach.  

 Dix identifies visible consistency and kindness; the adults all need to be clear and 
consistent with all expectations all of the time. Consistency will bring chaos to calm. A 
visible culture and of impeccable conduct are the goal. It is the shaping, refining 
consistency around 3 simple rules that can easily be shared and remembered.  
Key points shared as the Golden Nugget take away include 
 Meeting and greeting, making all students feel important all of the time 
 Simple agreements and tighter consistency 
 Remind and refresh all adults on the consistency regularly at staff briefings or in       
 discussions with support staff 
 Resist the temptation to connect their behaviour with your feelings. 
 

 Positive rapport and good relationships take time and cannot be fast tracked. Let them know you care in 
discreet and subtle ways 

 Catch children when they are behaving over and above and mark it with positive recognition.  
 Development of routines is key for all pupils. These should be used and understood before scripted 

responses are introduced. (Further information and CPD about scripting is provided in this document)   
 
 
Lemov provides the guidance in the development of the routines and strategies 
that will support staff building the clear expectations 
supporting the three rules. 
High level teaching strategies with low level intervention 
are explained and shared throughout the text. The 
granular steps to achieve the strategy successfully can be 
found in the trusts coaching and pedagogy tool, Powerfully Action Steps.  

 

 

 

The Body Keeps the Score investigates trauma and its treatments. The text carefully 
outlines how to navigate the mind-body link so individuals can identify the effects of 
childhood trauma and adult trauma.  The text can be applied to develop the learning 
around the ACES and gives a clear indication as to why relationship led behaviour is key. 

 
 

 

 

 



 
   
 

Behaviour for learning approach 

A national approach to celebration 
Reward strategies and the national awards have been developed to ensure all pupils are 
awarded for their impeccable behaviour and have a clear path of reward. Rewards for Habit 
achievement (further information in the table below), are recorded on the individuals reward 
log with the reason they have been given the token and logged by class teacher on Brom com.  

The Habit of the month is celebrated each week in an assembly and a certificate is awarded to the pupil who has 
stood out as showing the habit in action during the week. At the end of each term the child with the highest number 
of Habit points in each class will have afternoon tea with the Regional Director. 

There will also be a further prestigious certificate awarded 
weekly for the 3C Champion, this can be run across a phase. 
The 3C’s will be pupils who show the following in everyday 
life.  

Character: The 9 habits values are seen in character 
development in all aspects of academy live.  

Competence: A love of learning, literature and drive for future learning and cultural capital.  

Community: An understanding of building a deep and meaningful learning, and development of sense of self to 
reach full potential.  

Vertical house groupings. 

All children will be placed into horizontal house groupings on Bromcom. Children will be 
allocated house points as additional encouragement. House points can also be won in 
interhouse competitions, both sporting and academic. Each term a cup will be allocated in 
a celebration assembly to the team with the most house points.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
   
 

Character based education 

Using the 9 habits metacognitively 
This summary below, along with significant 
research into character development 
highlights the importance of metacognition in 
learning. If we do not reflect on our own 
development and how we are feeling during 
that learning, we miss opportunities to further 
strengthen connections and embed schema. 

 

HEAD, HEART AND HANDS: COGNITIVE 
SCIENCE CASTS NEW LIGHT ON SOME OLD 
WORDS OF WISDOM Impact, 2019 

Metaphorically, the region of emotional 
thinking is not located in the brain at all: we 
speak of ‘following the heart’ as opposed to 
making decisions ‘with the head’. This duality 
of emotion and reason has a long-standing 
basis in Western thinking, but whilst there are 
regions of the brain associated with emotional 
thinking, the interconnections between these 
and regions associated with cognition are so 
prolific that there is literally no thinking 
without emotion. In areas such as learning, 
attention, memory, decision-making, 
motivation and social functioning, emotional thinking provides the ‘rudder’ that steers our attention towards the 
relevant knowledge for any given situation (Immordino-Yang, 2016). 

 

Character is at the heart of the Oasis curriculum and plays a hugely important part in learning. For this reason it is 
embedded within our integrated approach to personal development and a golden thread. 

 

Research into character, learning and ACES 
• In the 1990’s much research into the 

disadvantaged gap concluded that children were 
falling behind due to insufficient cognitive 
training (e.g. lack of books at home) as they were 
not starting early and practicing more. 

• The Ace Study into the relationships of Adverse Childhood Experience on Mental Health showed that holding an 
ACE score of 0 led to only a 3% chance of developing barriers to learning and/or behaviour, whereas a score of 
4+ increased this to 51%. This was directly linked to pre-frontal cortex development, an area critical to emotional 
& cognitive self-regulation. The pre-frontal cortex is more responsive than other areas of the brain to 
intervention and has plasticity throughout adolescence and into adulthood – meaning it can be repaired. 

 
 
 



 
   
 

 
• Further analysis separated poverty from working memory where the two had previously correlated. Instead 

research showed that allostatic load ("the wear and tear on the body" that accumulates as an individual is 
exposed to repeated or chronic stress) was the key factor in reduced working memory. Children living in poverty  

• With low ACE scores did not have high allostatic load. It was the ACE score, rather than the poverty, that 
affected working memory impairment. 

• Close-nurturing relationships with children can foster resilience which can protect from the worst effects of a 
harsh early environment. Infants who received extra doses of early care were more curious, self-resilient, calmer 
and better able to deal with obstacles. Interventions with foster children showed cortisol levels shift from 
dysfunctional to normal in 6 months when given a nurturing, caring environment. 

• Character strengths and virtues are significantly important in the ability to learn: 
• Seligman and Peterson (2004) showed that character is malleable. It is a set of skills you can learn and 

practice and therefore, teach. 
• Duckworth’s Marshmallow experiment investigated delayed gratification in young children. Those who were 

able to practice self-control obtained significantly higher SATs scores years later. 
• Work by the Character Education Partnership in 2008 divided character education into 2 categories:  

• Moral Character and Performance Character. 
• Carol Dweck, in her extensive work into Growth Mindset, 

linked to character as teaching it as a series of constantly 
developing attitudes in balance. 

• One of the most fruitful times to transform character is 
‘before puberty’ but late enough into childhood to be 
metacognitive: talking, thinking, evaluating character. 

• Character has to be woven into the DNA of the institution 
to be able to have impact. 

• This is the of our application of and purpose for our 9 
habits character development approach. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
   
 

The Flourish Model  

Social and Emotional Assessment 
To support or curriculum approach, Flourishing Life has identified 27 essential 
competencies called “Habitude Strengths”. Habitude Strengths are the essential 
character strengths and qualities that students need to understand and draw upon to 
develop and demonstrate the Nine Habits in developmentally constructive ways. Each 
year students complete the Flourishing and Well-Being Survey (FAWBS-Y). Based on the 
students scoring patterns, a Habitude Strengths profile is created (right) outlining the 
student’s top three Habitude Strengths and two that they can explore and learn how to 
draw upon in constructive ways. 

 

The Habitude Strengths profile provides the educator with an effective strategy to connect with students with the 
goal of and nurture an understanding and reasoning for embracing the nine habits underlying the ethos of OASIS. 
Supporting students to explore and develop their Habitude Strengths in a relational and scaffolding manner builds 
their confidence to experience success at school and draw upon the nine habits to deal effectively with the 
inevitable challenges they will face and need to navigate in life. 

 

Children in KS2 will complete the assessment 
individually annually to support them in 
development their own understanding of their 
character traits and to inform teachers of 
strengths and development areas in the 
curriculum approach.  

 

This will give teachers and leaders vitally 
important information about overall student body 
well-being and identify any children requiring 
additional support to be prioritised for social and 
emotional intervention. Identifying environmental, performance and personal strengths. 

 

The Flourish model will work to support the 
Personal Development sessions and the 9 
Habit assemblies which will be completed 
weekly. The 9 Habit focus of the month will be 
shared and discussed in the weekly 9 Habit 
assembly and then a follow up session will be 

completed in the weekly PD session up picking the teaching element of the habitudes from the 
flourish model. These 30-minute sessions will focus on character/ habitude development.  

Each child will have a folder on there I pads which will contain their profile, this identifies 3 strengths and two areas 
to develop. These will be the focus developmental habitudes for the individual, guidance and additional information 
is included in how the child can work to achieve strengths within the identified habitudes. 

Staff training introducing the Flourish model is available on the Primary Behaviour Channel in the CPD Files. 



 
   
 

Behaviour for learning approach 

A national approach to development of positive behaviours. 
 

 

 

 

 

 

 

Bromcom linked rewards  

9 Habit Rewards All 9 Habit rewards are to be logged by pupils in the folders on I pads and on Bromcom. Suggested 
rewards are triggered as table below shares. Experience Awards, will be achieved when the children achieve L 2 of 
the awards on Brom com (81 points allocated) these can be designed to meet the needs of the academy, 
suggestions include playing a board game with the Senior Leadership Team, cooking with a senior leader, 
choosing, and sharing a book with a senior leader, cinema pm.  

 

9 Habits  Prizes 
Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Compassionate Compassionate 
Pencil 

Rubber Compassionate 
Pencil 

Rubber Compassionate 
Pencil 

Rubber Compassionate 
Pencil 

Patient Highlighter Patient 
Pencil 

Highlighter Patient 
Pencil 

Highlighter Patient 
Pencil 

Highlighter 

Humble Enthusiastic 
Pencil 

Ruler Enthusiastic 
Pencil 

Ruler Enthusiastic 
Pencil 

Ruler Enthusiastic 
Pencil 

Joyful Rubber Joyful 
Pencil 

Rubber Joyful 
Pencil 

Rubber Joyful 
Pencil 

Rubber 

Honest Honest Pencil Sharpener Honest Pencil Sharpener Honest Pencil Sharpener Honest Pencil 
Hopeful Ruler Hopeful 

Pencil 
Ruler Hopeful 

Pencil 
Experience 

award 
Hopeful 
Pencil 

Ruler 

Considerate Considerate 
Pencil 

Key ring Considerate 
Pencil 

Key ring Considerate 
Pencil 

Rubber Considerate 
Pencil 

Forgiving Sharpener Forgiving 
Pencil 

Key ring Forgiving Sharpener  Forgiving Ruler 

Self-controlled Self- controlled 
Pencil 

Highlighter Self- controlled 
Pencil 

Ruler Self- controlled 
Pencil 

Key ring Self- controlled 
Pencil 

Level 2 -81 
points  

Experience 
award 

Experience 
award 

Experience 
award 

Experience 
award 

Experience 
award 

Experience 
award 

Experience 
award 

 

 

 

 

 

9 Habit Behaviour 
Observed 

Child logs 
award point in 

their record 

Points Awarded 
on Bromcom 

Points and teacher 
judgement feed into 

Weekly 9  Habit  
and 3 Cs award. 

Termly achievement 
cup for house team 

with most habit 
points

Highest individual habit point 
earner to have afternoon tea 

with RD every half term

Positive events inputted 
into Bromcom for 

teachers to award to 
children (uniform,            

punctuality, habits etc) 

Children to move into ‘zones’ 
throughout day for positive and 

negative behaviours 
Points Awarded on Bromcom 

Bromcom to be used for 
analysis of positive            

behaviours every half 
term

Those on gold or in the 
circle of zone board to 
be logged on Bromcom

Positive events inputted 
into Bromcom for 

teachers to award to 
children (uniform,            

punctuality, habits etc) 

Bronze 
award after 

_____ 
points 

Silver  award 
after _____ 

points 

Gold award 
after _____

points 

Platinum award 
after _____ 

points 

Annually 2 children from each 
academy who achieve platinum 
to meet for afternoon tea with 

JM



 
   
 

Positive Behaviour Points  

All positive behaviour points/ house points are to be logged on Bromcom by the class teacher at the end of each day. 
These will be recorded and will trigger immediate certificates Bronze, Silver, Gold and Platinum for individuals. The 
certificates can also be linked to experience prizes such as a sports 
challenge with a member of SLT or cake making etc. The experience 
sessions to run termly.  

At the end of each academic year 2 pupils who have achieved the 
Platinum award will be selected to attend an afternoon tea with 
John Murphey.  

 

Oasis Annual Awards  

     

The annual awards will be developed into the PD offer for  
all pupils providing the children with the opportunity to work 
 towards the awards over their time at the academy.   
 

 

 

 

 

 

 

 

 

Supporting additional behavioural and relationship needs 

Expectations of behaviour during learning 

 use praise appropriately and reinforce the Academy’s rewards system 
 use imperative language (e.g. thank you for sitting down) 
 challenge unsatisfactory behaviour using the scripted response 
 keeping a peripheral vision of the whole class 
 provide students with clear choices about their behaviour 
 deal with student behaviour consistently/fairly 
 consciously use body language to display authority and confidence 
 time activities for the students 
 give regular description positive feedback on student behaviour 
 use a calm and modulated voice 
 clarity about how different strategies for learning are managed 
 use of non-verbal signs to stop 
 tactical ignoring 
 



 
   
 

De-escalation and diffusion strategies 

De-escalation techniques are used to reduce the impact of poor behaviour. More specifically:  

 using non-verbal cues  
 allowing adequate personal space   
 using active listening  
 using the Vital Relational Functions (VRFs) from Thrive training to Attune, Validate, Contain, Soothe or Regulate 

pupils emotions and behaviours* 
 adopting a non-threatening body stance and body language (open, relaxed with hands down)  
 acknowledging the student's underlying or expressed emotion (e.g. anger/distress)  
 problem solving with the student to address the cause of escalation if safe to do so 
 keeping verbal instructions simple and minimal, using a calm tone of voice and clear, direct language or student's 

preferred method of communication (focusing on the behaviours you want them to display rather than the ones 
you don't)  

 distracting the student from the source of any anger or distress by discussing another topic they are interested in   
 providing options (within limits) to help the student feel they are still in control of their decisions  
 going to an alternative space with the student that is less stimulating or removes access to the triggers  
 the use of any individual techniques on a child’s individual behaviour plan or SEND plan   
 using reflection tools to enable students to self-identify their own behaviour and to support them in the process 

of discovering ways of self-regulating that behaviour   
 See the Oasis 9 Habits De-escalation Tool in the Appendices of the Behaviour for Learning Policy  
 

*The Thrive Approach 

 

Attunement 
Be alert to how a child is feeling and their emotional state through 
their facial expressions, body language, gestures and the noises 
they make. Demonstrate that you understand their emotional state 

Validation 
Be alert to the child’s experience. Validate their perspective/ 
experience/ feeling. ‘I’m wondering if...’, ‘That must be so hard 
when.. 

Containment 
Be alert to how a child is feeling. Demonstrate containment by 
catching and matching their experience and offering it back to them 
in named digestible pieces 

Soothing Be alert to how they are feeling and calm and soothe their distress 

Regulation Demonstrate emotional regulation. Modelling how to regulate the 
emotional state will build capacity in the child. 

 

 

Oasis 9 Habits De-escalation Tool 



 
   

 

 

When behaviour is unacceptable and disrupting learning: 

1. The child will be given a clear verbal warning. 
2. If the behaviour continues, their name is moved to orange. 
3. If the behaviour continues, the child will be given a clear verbal warning for red. 
4. If the behaviour continues, their name is moved to red. 
5. If the behaviour continues and it is deemed appropriate a pupil may be removed to a neighbouring class for 

10 minutes at this stage.  
6. If ending the session in red, 5 /10 minutes of the next playtime is missed. 
7. If ending the day in red, 5/10 minutes of the next day’s next playtime is missed and the end of day colour is 

recorded on the class chart. 
8. If the teacher is concerned that too much time is spent in red and behaviour is not showing improvement 

then the Phase Leader is informed and a decision is made as to whether a PSP should be put into place (3 x 
RED in a half term automatically triggers this discussion). 

  

Our Key Unacceptable Behaviours (which have consequences beyond the zone-board) are: 

 Running away from staff or entering a non-safe zone 
 Deliberate physical violence towards staff, pupils or property 
 Persistent disruption and refusal to follow adult instructions 
 Racist or Homophobic behaviours, language or taunts 
 Swearing 
These result in removal with a senior leader away from peers. Depending on the severity of the incident, the 
intent of the pupil and remorse shown, this can vary between ½ and two days. It involves working through age 
related materials in core subjects, including breaks to practice self-regulation techniques and reflect. It may 
also involve a meeting with the behaviour council using restorative justice procedures (see below) if necessary.  

 

 

 

 

 



 
   
 

The Behaviour Escalation Process 

Scripting responses 

Scripting is an important aspect of relational development and will support conversations with individual pupils. A 
CPD session has been developed to support the introduction and implementation of scripting to 
the academy. Scripting can diffuse and redirect dysregulation.  

 Scripting is a coaching tool that enables us to consider the way in which we want to say 
something to a child. Conversations regarding behaviour can be managed in a formal 
more structured manner or they may  
be shorter more on the run conversations.  

 Scripting a conversation helps to ensure that a child can move forward with a particular 
goal or issue.  It may be something you make notes about, fully script or consider in 
your head before having the conversation.     
Scripting a conversation (especially after an incident once a child is regulated) allows us 
to choose particular words and examples to relay our message more effectively.The 
process of scripting (even if just making rough notes) allows us time to regulate and really consider if we are 
in a calm enough state to deal with the issue. 

 Scripting prevents waffling and ensures we are getting to the point in a precise way.       
 It allows us to ask questions regarding a child’s behaviour to spot trends or consider triggers.   

Behaviour concerns See phase leader 
for advice. TIP 

Possible CT 
discussion with 
the child/parent

CT/PL meeting 
using Behaviour 

Immersion 
Programme 

3 reds within a half 
term

Recorded onto 
Bromcom

Phone call to 
invite parents 
within a week

CT/PL meet to 
decide next stage 

prior to parent 
meeting.

CT/PL meeting 
using Behaviour 

Immersion 
Programme 

PSP Decision made
Yes to PSP - move 

to PSP intial 
meeting.

or agreed 
threshold to 

escalate to PSP if 
needed.

Decision on 
restorative justice.

Meeting held with 
parents in both 

cases.

PSP initial meeting

Agreed targets 
and record 
additional 

information.

Consideration 
internal of 

support required

Agree strategies 
and 

communicaton for 
home.

Set TAC dates and 
enter into diaries. 

Team Around the 
Child (TAC) Meetings 

Start, mid-point 
and end point.

CT/PL+ others: 
review targets as 
a team and set 
new if needed.

CT  feedback to 
parents.

Review between 4 
and 8 weeks with 
parents and full 

team.

No improvement Review with 
Principal

PSP extended if 
factors suggest 
this would be 

positive.

or Move onto 
Pastoral IPM

Pastoral IPM Meeting with 
parents PL/P

Adaptations made 
to OAW behaviour 

processes

Deeper 
assessment/ 

SEMH support

External agencies 
support & Mentor 

agreed

Reviewed half 
termly unless 

trigger reached

No Improvement Reduced 
timetable

Managed move 
explored

Permanent 
Exclusion



 
   
 

 
 It allows the teacher or staff member to remain in control of the situation.  
 When a child discusses their behaviour with an adult, there is a teaching point that can be made. If an adult 

has not considered what they wish to say – the teaching point could be lost on the child.  
 It allows the child to feel understood and empathised with, whilst ensuring they understand the behaviour 

in question was not acceptable.  
 It allows for examples and experience relating to behaviour – potential for children to practice saying 

something or acting a certain way if the trigger reoccurs.  
 It gives children the opportunity to discuss their feelings, emotions, and reasons – all valid to themselves 

even if unacceptable.   

 It gives children time to pause, to think about the behaviour and make informed choices, feel in control.  
 

Staff training resources are available in 
the support channel. Scripting resources  
 

 

 

 

 

 

Restorative Justice 

Restorative justice enables a wider view of academy discipline. For restorative justice we think beyond pupils 
breaking our rules but also the wider impact of it causing harm to students, classroom/school culture and the 
community. Therefore, from a restorative justice perspective, a just response must address not only the wrongdoing, 
but also the harms involved. If all the interested parties are willing, the practice of restorative justice is to way to 
help pupils understand and discuss those harms. Through meetings pupil learn how to repair them. The aim is to 
lead to transformational changes in pupils’ lives as well as their schools and communities. 
Restorative Justice asks the following set of questions: 
1. Who was harmed?  
2. What are the needs and responsibilities of all affected?  
3. How do all affected parties together address needs and repair harm?  
 
Restorative Justice emphasizes restoration by working with all parties in the conflict involved in working out how to 
repair that harm. It pays attention to community and victim’s needs in addition to the accountability of the  
person who caused harm. By practising Restorative Justice there is a commitment to strengthening academy 
relationships and the sense of rebuilding a sense of justice that can sometimes be lost when applying the traditional 
school disciplinary procedures. These procedures can neglect this when there is a haste to punish offenders. 
The main aspects of Restorative Justice are: 
1. Inclusion of all parties 
2. Encountering the other side 
3. Making amends for the harm 
4. Reintegration of the parties into their communities 



 
   
 

 
 
 
Restorative Justice can take many forms but OCL we mainly use Peer Mediation. 
When implemented to resolve conflict, Restorative Justice brings together the person or persons harmed and the 
person or persons who caused harm. The meetings will enable the participants to decide the response to the 
harm and allowing those who committed the offense to understand the true impact of their actions while also 
offering them the opportunity to take responsibility for their behaviour. 
 
Structure of a Restorative Justice meeting: 
Preparation 
 Decision made to run a Restorative Justice meeting using the Behaviour Council prefects. 
 Brief the Behaviour Council with the outline of the incident. 
 Talk through the questions and model responses to the questions. 
 Behaviour Council consider responses they might hear and their responses to them. 
Meeting 
 Seat the children in a comfortable area, preferably in a circle. 
 Meeting always has at least one adult present. 
 The Prefects will ask their questions in turn within the group. 
 All parties have the opportunity to respond to the questions, which cover the restorative process. 
 Decide on the outcome of the process between all parties. 
Outcome 
 A record of the meeting is kept by the adult on the agreed meeting form. 
 An agreement made in the meeting of the restorative outcome is recorded. 
 The sanction is then planned and carried out. 
 
Resources 

 

 

 

 

 

 

 

 

 

 



 
   
 

Support Plans (PSPs) 

PSPs are used for when repeated negative behaviours occur for a pupil and the consequences of the zone-board are 
not enough alone to shape and modify behaviour. They can last between 4 and 8 weeks and are written in 
ccollaboration with pupils, parents and staff. PSPs are structured in the following format: 

Structure Content 
Overview Pupil details, know triggers, staff involved, SEND needs 
Rewards and 
Sanctions 

Consideration of adaptations considered here for reward, sanction and 
break times (as this is often a trigger).  

Targets Based on the above modification and set with clear measurable criteria. 
Support Additional internal support agreed (e.g. Play Therapy, Thrive groupings) 
Trigger Agreed Actions agreed if behaviour escalates in the PSP period 
Meeting Minutes Sections to structure meetings between stakeholders and pupils in the PSP 

period 
Individual Provision Maps (IPMs) 

Some children have additional needs with the SEMH continuum, which means that supporting them with their 
behaviour needs a longer-term approach with a modified system within the academy. For these children a PSP may 
have been unsuccessful and, in this case, a behaviour IPM is initiated and the child is entered onto the SEND register.  

PSPs are structured in the following format 

Structure Content 
Overview Pupil details, know triggers, staff involved, SEND needs 
Historical Data An overview of the pupils previous behaviour journey to help set the context and guide 

the meeting. This will include a breakdown of the behaviour record from Bromcom and 
any other relevant anecdotal evidence from all parties. 

Detailed personal 
behaviour overview 

Using the stages of behaviour (Anxious, defensive, crisis, recovery, depression, debrief) 
the personal behaviours exhibited are outlined. Helpful and unhelpful strategies are then 
added next to each one to focus in on how best to support the pupil. 

Pupil, parent and 
academy voice 

This is an additional platform to allow all parties to add anything in here that they feel has 
not already been covered in the sections above. 

Rewards and 
Sanctions 
 

 

Consideration of adaptations considered here for reward, sanction and break times (as 
this is often a trigger).  

Support Now we are at IPM stage additional external support will be sought. This may include 
Educational Psychologist support, PRU outreach team, Family Support worker etc. Other 
internal support may also be included here: Thrive, Play Therapy, Restorative Justice.  

Mentor A member of the leadership team will be names as a mentor for the student, This includes 
a Monday morning check in and a 15-30minute pastoral review session each week. 

Targets Based on the above modification and set with clear measurable criteria. 
Trigger Agreed Actions agreed if behaviour escalates in the IPM period 
Meeting Minutes Sections to structure meetings between stakeholders and pupils at each half term. 

 

 

 

 

 

 



 
   
 

Bromcom: using the expertise of technology to be behaviour experts 
Structures, possibilities, the offer  

The Structure 
All Behaviour pilot schools will have their Bromcom system set up as outlined below for September 2021.  

9 Habit Rewards All 9 Habit rewards are to be logged by pupils in the folders on I pads and on Bromcom. Suggested 
rewards are triggered as table below shares. Experience Awards, will be achieved when the children achieve L 2 of 
the awards on Brom com (81 points allocated) these can be designed to meet the needs of the academy, 
suggestions include playing a board game with the Senior Leadership Team, cooking with a senior leader, 
choosing, and sharing a book with a senior leader, cinema pm.  

Positive rewards are to be recorded for each individual child and end of day individual awards can also be recorded 
which triggers the certificates discussed in the positive reward section. 

 
All events that are to be reported on are recorded. 

 
 
 

 



 
   
 

Negative Pathways have been created in line with the protected characteristics  

 

Consequences have also been developed so they are allocated to reported incidents. 

 

 
 

Bromcom will allow behaviour leads to complete analysis of trends.  
Reports should be run every half term, CPD is available to support with the running of a report. Analysis of the 
reports will enable support and guidance to be triggered for individual staff or to address issues identified occurring 
during periods of the day and CPD to be introduced.  Behaviour leads will be asked to share the reporting 
information by Ofsted, MSTs, Regional Directors, Principals, and Behaviour NLPs,  

 
 

 

 

 

 



 
   
 

 

Discriminatory Events 
All incidents that occur which are linked to the protected characteristics are to be recorded on Bromcom. They will 
be categorised as either 1,2 or 3. There will be guidance linked to Bomcom which will guide the individual to 
categorise correctly. If a category 1 status is allocated, then a outcome is triggered. Emails are sent to the teacher 
the pupil is allocated to in class/ form and year/phase lead.  

 

Classroom
•Highest level of classroom reward
•Highest level of classroom consequence

9 Habits •9 Habit Point (Seperate for each habit)

Out-of-class
•Positive Out-of-class behaviour
•Negative Out-of-class behaviour

Key Unacceptable

•Bullying
•Persistent Disruption
•Persistant Refusal
•Truancy from lesson
•Truancy from site
•Swearing
•Vandalism
•Significant Violence towards pupils
•Significant Violence towards staff

Harmful Sexual 
Behaviour

•Harmful Sexual Behaviour Category 1
•Harmful Sexual Behaviour Category 2

Discriminatory 
Behaviour

•Gender-based discrimination Category 1
•Gender-based discrimination Category 2
•Race--based discrimination Category 1
•Race--based discrimination Category 2
•Caste-based discrimination Category 1
•Caste-based discrimination Category 2
•Age-based discrimination Category 1
•Age-based discrimination Category 2
•Trans-based discrimination Category 1
•Trans-based discrimination Category 2
•Religious-based discrimination Category 1
•Religious-based discrimination Category 2
•Non-Religion-based discrimination Category 1
•Non-Religion-based discrimination Category 2
•Sexuality-based discrimination Category 1
•Sexuality-based discrimination Category 2
•Pregnancy/Maternity-based discrimination Category 1
•Pregnancy/Maternity-based discrimination Category 2
•Other discrimination Category 1
•Other discrimination Category 2

Uniform
•Uniform Infringement
•No PE kit for PE lesson

Attendance •100% Weekly Attendance

Other
•Other – negative
•Other – positive



 
   
 

 
Discriminatory Incidents: 

It is not possible to create a definitive list that describes discriminatory incidents completely, it requires a degree of 
professional judgement and interpretation. However, the categories below are designed to be used to interpret 
discrimination based on the protective characteristics of: 

Gender Sexual Identity 
Race Transgender/Gender Diversity 
Ethnicity Religious Affiliation (or not) 

In general: 

Category 1: Issues will be logged on Bromcom and dealt with through in-house interventions. 
Category 2: Issues are logged on Bromcom and discussed with the DSL and recorded on CPOMS and dealt 

with by the Academy with the support of multi-agency partners 
Category 3: Issues are logged on CPOMS and referred for specialist intervention supported by the 

Academy 
 

Category 1: 
Recorded on BROMCOM 

General single incidents of Cat 1 issues.  
Including but not limited to: 

 Verbal abuse like name-calling and offensive jokes* 
 Abusive phone or text messages, hate mail* 
 Online abuse*  
 Harassment 
 Bullying or intimidation  
 Threats of violence 
 Displaying or circulating discriminatory literature or posters 
 Graffiti containing hate messages 
 Damage to property  
 Harmful sexual behaviour 

Category 2: 
Recorded on BROMCOM and discussed safeguarding implications with the DSL, recorded on CPOMS as a safeguarding 
issue 

Two or more (*with professional judgment this may be more than 2 incidents) Cat 1 incidents, or single incidents of 
Cat 2 issues.  
Including but not limited to: 

 Assaults - such as hitting, punching, pushing, spitting 
 Destroying property e.g. ripping clothes, destroying books 
 Harassment 
 Sexual Harassment 
 Enduring, reoccurring online abuse for example on social media and email 
 Theft 
 Inciting group harassment 

 

 

 



 
   
 

Category 3: 
Recorded on CPOMS as a safeguarding incident.  

Including but not limited to: 
 Sexual Assault 
 Grievous bodily harm 
 Incidents that occur only in the community  

From September 2021 academies will be required to record all internal exclusions, which includes internal isolations, 
on BROMCOM. The table below shares consequences which will be recorded on Bromcom and reported to Oasis and 
on the Census. 

Consequences (Reported to Oasis/Reported to Census) 

Primary 

Tier 1 Tier 2 Tier 3 Tier 4 Tier 5 Tier 6 
Highest level 
of the in-class 
or break time 
consequence 

 

Missing Break 

Removed 
from the 
classroom/ 
break-area 

 

Missing 
Free/Reward 
time 

Internal 
Exclusion/ SLT 
removal 

Repeated 
Internal 
Exclusions (% 
of learning 
lost <10%) 

Repeated 
Internal 
Exclusions (% 
of learning 
lost >10%) 

Fixed term 
Exclusion 

Part-time 
timetables 
>50% limited 
period 

Negotiated 
Transfer/ 
Managed 
Move 

AP Placement  

Part-time 
timetables<5
0% longer 
term 

PEx 

 

Secondary 

Tier 1 Tier 2 Tier 3 Tier 4 Tier 5 Tier 6 
Highest level 
of the in-class 
or break time 
consequence 

 

Demerit/ 
Negative 
Point 

Removed 
from the 
classroom/br
eak-area 

Detention 

Report Cards 

Internal 
Exclusion/Ref
erral Room 

Higher level 
Detention  

Repeated 
Internal 
Exclusions (% 
of learning 
lost <10%) 

Repeated 
Internal 
Exclusions (% 
of learning 
lost >10%) 

Fixed term 
Exclusion 

Part-time 
timetables 
>50% limited 
period 

Negotiated 
Transfer/ 
Managed 
Move 

AP Placement 

Part-time 
timetables 
<50% longer 
term 

PX 

* Internal exclusion to include isolation 

 

 

 



 
   
 

 
 

Flourish  

o Ensure staff have received the Flourish CPD.  

o Give staff time to read the information playbook outlining the mindset styles and offering support.    

9 Habits  

o Ensure teachers have the 9 Habits displayed in classrooms and within corridor display boards. 

o Familiarise yourself with the 9 Habit Assembly Template and Certificates for 9 Habit Award, 3Cs and 
points awards.    

o Select 9 Habit Champions through the application process using the draft application and job 
specification.   

o Establish SL who will run the juice and biscuits session with children for Habit awards.   

Bromcom 

o Ensure Behaviour Leads have set up Bromcom with the events and pathways fitting to the academy 
(support for this is provided through the tutorial videos).  

o Ensure all children are placed in houses or vertical groupings through Bromcom. 

o Ensure staff have familiarised themselves with the use of Bromcom for recording behaviour and 
viewing the dashboard (videos are available for this as part of the CPD provided and tutorial 
videos).  

o Staff to familiarise themselves with the positive and negative escalation procedures as well as 
points system running alongside these through Bromcom.   

o Ensure Behaviour Lead is aware of running weekly or half termly reports for specific behaviours to 
track trends discuss data.   

o Read guidance on points allocation.  

 

 

 

Behaviour Pilot Checklist 

In order for the behaviour pilot to have the best chance of success within your academy, please 
ensure the following systems and resources are in place or accessed. First and foremost, please read 
the Behaviour Approach – Teaching and Learning Guidance as this discusses: How to set up, launch 
of 9 Habits, what to do for Behaviour Leads, assessment points for data analysis, expectations for 

analysis (monthly, termly reports) and flourish assessment points.  



 
   
 

CPD 

o Ensure staff have access too and can discuss the following CPDs provided:  

- Paul Dix  

- ACES and TIP 

- Metacognition and link to Behaviour for Learning  

- Louise Bomber – Know me to teach me   

- The body keeps the score 

- Restorative Conversations and Scripting  

Other 

o Ensure staff are aware of and make use of the Pupil Behaviour Performa (filling out in detail for all 
applicable child in class to support supply work or others working with those children). 

 

 

 

 

 

 

 

 

 

 

 

  



 
   

  
 
 

 

 

 

  

 

 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 My name: 
 
My key adults are:   

Date of Birth: 

MMy key adults  

My One-Page  Profile  
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How to support me/ My PSP key information 
 

 
    

    

 

What is hard 
for me  
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What is hard 
for me  


